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The  titanic  struggle  from  which  the  world  is  just  emerg- 
ing has  put  every  human  institution  to  the  severest  test. 
The  vastly  changed  conditions  resulting  from  this  great 
upheaval  present  new  problems  so  important  and  so  per- 
plexing that  we  are  again  compelled  to  examine  into  the 
means  and  methods  which  we  use  to  accomplish  our  pur- 
poses and  to  investigate  the  efficiency  of  all  our  agencies. 
Everyone  will  concede  that  of  all  the  instrtmientalities 
employed  to  advance  the  interests  of  mankind  none  are 
of  more  vital  or  of  ftmdamental  importance  than  those 
which  deal  with  education.  To  educate  is  to  draw  out, 
extend  and  expand;  it  is  to  generate,  stimulate  and  co-ordi- 
nate the  energies  of  the  people.  To  educate  is  to  consum- 
mate.    Knowledge  is  power.     The  proverb  is  trite,  but  its 
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truth  is  established  by  national  as  well  as  individual 
experience. 

I  propose  this  morning  to  speak  to  you  about  certain 
features  of  the  educational  systems  of  some  of  the  nations 
lately  engaged  in  the  Great  War  and  about  the  relations  of 
their  colleges  and  universities  to  national  life  in  war  as 
well  as  in  peace.  While  I  shall  say  something  about  pri- 
mary and  secondary  education, — common  schools  and  high 
schools — the  character  of  my  audience  requires  that  I  give 
special  consideration  to  the  institutions  of  higher  learning, 
some  of  them  called  universities  and  some  of  them  called 
colleges.  The  latter  term,  however,  is  often  used  gener- 
ically  for  them  all  and  when  I  employ  it  in  this  address, 
it  will,  unless  otherwise  explicitly  stated,  include  universi- 
ties which  seek  to  give  instruction  in  almost  every  branch 
of  learning  as  well  as  the  smaller  institutions  called  col- 
leges which  limit  the  scope  of  their  work  and  which  as  a 
rule  do  that  work  with  fidelity,  with  credit  to  themselves, 
and  with  inestimable  benefit  to  the  world. 

I  shall  not  limit  myself  to  a  consideration  of  the  col- 
leges and  universities  of  America,  but  shall  attempt  briefly 
to  draw  some  lessons  from  the  teachings  of  the  World 
War  as  to  the  merits  and  defects  of  the  educational  systems 
of  two  other  nations,  England  and  Germany,  one  our  great 
associate  power,  the  other  our  enemy  in  the  late  war.  I 
make  no  apology  for  this,  because  we  can  learn  from  foe 
as  well  as  friend  and  each  may  exhibit  things  for  us  to 
avoid  as  well  as  things  to  adopt.  I  deem  it  wise  to  con- 
sider the  universities  of  England  and  Germany  and  their 
activity  and  influence  in  the  war  because  our  small  Ameri- 
can college  is  largely  patterned  after  the  colleges  that  com- 
pose the  Pvnglish  universities,  while  our  American  universi- 
ties, although  retaining  many  of  the  features  of  English 
university  life,  have  been  very  much  influenced  by  the  Ger- 
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man  universities,  from  which,  prior  to  the  war,  they  drafted 
many  of  their  professors.  Moreover,  England  and  Ger- 
many were  in  the  war  much  longer  than  we,  and  the  start- 
ing of  it  by  Germany  was  largely  due  to  her  false  educa- 
tional system.  To  discuss  the  influence  of  colleges  upon 
the  activities  of  peoples  in  war  and  peace  without  giving 
consideration  to  the  methods  and  aims  of  German  and 
English  universities  would  be  to  ignore  very  powerful  fac- 
tors in  the  development  of  civilization  and  to  treat  with 
contempt  institutions  which  are,  perhaps  with  the  sole  ex- 
ception of  the  Catholic  Church,  the  oldest  in  the  world  in 
point  of  continuous  existence,  the  most  venerable,  the  most 
securely  founded.  Some  of  Germany's  universities  date 
back  to  the  middle  ages;  and  Oxford  and  Cambridge  have 
seen  dynasties  come  and  go,  constitutions  change,  nations 
rise  and  fall,  empires  evolved,  social  systems  replaced,  and 
new  worlds  discovered.  Sic  transit  gloria  mundi;  but  col- 
leges and  universities  are  the  most  enduring  of  all  earthly 
institutions.  I  am  prompted,  moreover,  to  give  extended 
consideration  to  the  English  and  German  systems  of 
education  not  merely  because  their  great  universities  are 
historically  interesting,  but  because  each  of  these  two  sys- 
tems had  its  own  characteristic  and  distinctive  method  and 
aim ;  and  in  American  institutions  of  higher  learning  these 
two  methods  or  aims  were  in  conflict  or  were  struggling 
to  find  a  point  of  adjustment  when  the  war  broke  out. 
Whatever  the  experience  of  England  and  Germany  teaches 
as  to  the  influence  of  their  universities  upon  national  char- 
acter is  of  great  value  to  the  United  States.  It  is  not,  of 
course,  an  unerring  beacon  to  guide  us  but  it  is  much  more 
than  a  side-light. 

I  regret  that  lack  of  time  prevents  me  from  giving  full 
consideration  to  the  universities  of  the  other  Allies.     I 
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wish  I  might  speak  of  those  of  Belgium  whose  burned  and 
pillaged  university  at  Louvain  made  such  a  mute  but  effec- 
tive appeal  to  the  scholars  of  the  world, — ^mute,  I  should 
not  have  said,  for  the  very  stones  of  her  ruined  library 
cried  out  for  vengeance.  I  am  especially  sorry  that  I  can- 
not make  extended  reference  to  the  educational  system 
of  France  whose  excellent  universities,  but  especially  The 
Sorbonne  at  Paris,  have  ever  attracted  students,  yet  never 
so  much  so  as  now  when  the  world  has  awakened  to  a  reali- 
zation of  their  merits  and  of  the  exaggerated  claims  and  un- 
duly high  rating  of  the  German  universities  before  the  war. 
I  regret  also  that  I  cannot  speak  at  length  about  Italy  in 
this  connection.  There,  the  first  universities  in  Europe 
were  started  hundreds  of  years  ago,  at  Salerno  and 
Bologna ;  and  to  that  country  we  look  not  only  for  inspira- 
tion in  arts  and  letters  but  also  in  science,  particularly  in 
that  relating  to  electricity.  Lovers  of  learning  not  only 
revere  Italy  as  the  Mother  of  the  Old  Masters,  such  as 
Titian,  Rafael,  and  Michael  Angelo,  but  as  the  still  fecund 
matron  who,  in  modem  times,  has  brought  forth  Galvani, 
Volta,  and  Marconi. 

So  important  is  the  role  played  by  the  college  in  national 
life  that  there  is  no  more  profound  and  vital  question  for 
the  statesman  and  the  scholar  than  this:  ''What  is  the 
effect  of  an  educational  system  upon  the  national  character 
and  the  national  institutions?" 

The  World  War  furnished  us  many  interesting  revela- 
tions of  the  influence  of  the  different  systems  of  education 
upon  the  peoples  engaged  in  it  and  upon  their  political  and 
social  organization.  The  excellence  of  German  education, 
no  less  than  its  universality,  was  formerly  very  generally 
admitted  even  by  those  who  later  were  the  enemies  of  that 
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Empire.  More  than  a  half  century  ago,  Lord  Pahnerston 
sneered  at  *'the  land  of  damned  professors;"  but  English- 
men, like  former  Ambassador  James  Bryce,  better  qualified 
than  he  to  pass  judgment  in  this  respect,  praised  it  very 
highly  in  ante-bellum  days.  At  that  time,  the  German 
imiversity  was  a  fetich  for  the  world's  scholars;  but  even 
then  there  were  some  critics,  severe  although  not  unkind, 
most  notable,  perhaps,  being  Mr.  Price  Collier  in  his  book 
^'Germany  of  the  Germans."  Even  the  German  Chancel- 
lor, von  Bethman-HoUweg,  a  few  years  before  the  war, 
publicly  expressed  his  misgivings  about  the  soundness  of 
the  German  system  of  education. 

Let  us  glance  at  that  system  as  it  existed  at  the  outbreak 
of  the  awful  struggle  in  1914.  Compulsory  common  school 
education  had  been  inaugurated  in  Prussia  as  early  as  1717, 
two  hundred  years  previously,  and  the  system  had  been 
continuously  maintained  and  extended  until  it  affected  all 
children  between  five  and  fourteen  years  of  age.  There 
were  also  what  were  called  compulsory  continuation  schools 
for  those  between  fourteen  and  seventeen  years  of  age 
whose  circumstances  compelled  them  to  work,  yet,  who, 
under  this  system,  received  supplementary  instruction  for  a 
certain  number  of  hours  each  week.  The  result  was  that 
nowhere  else  was  illiteracy  so  small,  the  percentage  being  so 
infinitesimal  as  to  be  negligible.  Secondary  education  had 
been  no  less  well  provided  for;  and  technical,  vocational, 
commercial  and  professional  schools  of  all  grades  abounded 
and  the  attendance  was  very  large.  But  it  was  the  univer- 
sities with  their  great  student  bodies,  their  large  faculties 
with  world-wide  reputation  for  learning,  their  varied 
courses,  their  thoroughness  of  research,  their  opportunities 
for  specialization,  their  attention  to  applied  as  well  as  theo- 
retical science,  which  shaped  and  directed  modem  Ger- 
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many  and  made  it  what  it  was  on  that  day  when  it  hurled 
its  iron  might  upon  defenseless  Belgitim.  In  no  country 
were  the  people  better  educated.  Nowhere  were  there 
more  experts  in  all  the  occupations  of  life.  Practically 
every  German  was  a  specialist,  an  intensive  specialist.  The 
degree  to  which  specialization  had  been  carried  in  its  imi- 
versities  is  well  illustrated  by  the  story  of  the  professor  of 
Latin,  who,  at  the  close  of  a  long  life  devoted  to  the  study 
of  the  noun,  expressed  the  keenest  regret  that  he  had  not 
confined  himself  to  the  ablative  absolute. 

The  German  educational  system  also  concerned  itself 
very  largely  with  commerce  and  business,  especially 
administration,  co-operation  and  co-ordination.  The 
effect  was  apparent  in  the  way  in  which  that  country  was 
able  for  so  long  a  time  during  the  war  to  husband  its 
limited  resources  and  defy  the  whole  world. 

Another  distinctive  feature  of  its  education,  from  the 
primary  school  to  the  university,  w^as  the  extent  and  the 
spirit  of  its  teaching  of  its  own  history,  its  **Kultur'*  and 
the  means  of  attaining  its  racial  and  national  aspirations. 
Patriotism  was  its  religion.  The  glory  of  the  country,  the 
greatness  of  its  ruler  and  the  superiority  of  its  people  were 
preached  day  in  and  day  out.  The  achievement  of  what 
was  regarded  as  its  future  destiny  was  the  purpose  of  all 
its  instruction.  The  ideals  and  ideas  even  of  the  masses 
were  traceable  to  the  lectures  and  writings  of  the  professors 
of  history  in  the  universities.  Probably  no  teacher  ever 
influenced  a  nation's  political  thinking  as  Treitschke  did. 
He  was  the  incarnation  of  the  Prussian  spirit.  Oddly 
enough  he  was  Slavonic  by  race  rather  than  Teutonic,  and 
Saxon,  not  Prussian,  by  birth;  but  he  was  thoroughly 
Prussianized.  He  had  become  intoxicated  from  the  cup  of 
Bismarck's  power  and  he  had  passed  the  poison  on  to  all 
his  countrymen. 
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Very  different  from  the  system  of  the  German  universi- 
ties was  that  of  the  English.  The  latter,  in  general,  offered 
a  prescribed  uniform  course  for  all  students.  It  proceeded 
upon  two  asstmiptions  which  are  in  the  main  correct, 
namely :  that  every  normal  man  has  by  nature  many  facul- 
ties, talents  and  tastes,  each  more  or  less  active,  and  that 
each  of  them  should  receive  some  development  in  order 
that  his  association  with  other  men  may  be  agreeable  and 
helpful ;  secondly,  that  all  branches  of  knowledge  are  inter- 
related and  that  some  knowledge  of  each  of  the  more 
important  ones  and  of  the  bearing  of  each  upon  the  others, 
is  essential  in  order  to  obtain  a  perfect  understanding  of 
any  one  branch.  This  system  is  frequently  spoken  of  as 
individualistic,  since  it  is  the  attempt  to  perfect  or  develop 
the  individual.  The  statement  of  the  purpose  is  correct, 
but  in  reality  this  system  gives  no  heed  to  what  is  peculiar 
or  personal  in  the  individual  in  the  matter  of  tastes  and  tal- 
ent. It  aims  only  at  an  average  and  applies  only  one 
standard.  All  are  run  through  the  same  mold  and  become 
more  or  less  of  one  type.  A  general  course  of  study  may  to 
a  certain  extent  help  to  stimulate  a  faculty  not  normally 
active;  but  even  here,  since  the  course  is  uniform  and 
makes  no  allowance  for  the  varying  degrees  of  deficiency  of 
development,  it  fails  to  produce  the  model  of  its  type.  If 
the  proper  end  of  education  be  to  develop  the  perfect  all- 
around  man  it  would  seem  that  we  all  ought  to  specialize, 
not,  however,  in  that  in  which  we  excel  but  in  that  in  which 
we  are  deficient.  Nevertheless  the  man  who  has  taken  the 
general  rather  than  the  specialized  course  of  study  does  get 
some  training  in  many  lines  and  undoubtedly  receives  a 
preparation  which  enables  him  to  profit  greatly  by  his  sub- 
sequent special  training.  Considering  the  value  of  his  edu- 
cation merely  from  the  economic  standpoint,  he  is  more 
self-sufficient,  more  self-reliant,  and  in  a  sense  more  inde- 
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pendent.  Such  an  education  is  ideal  and  in  fact  indispensa- 
ble in  an  individualistic  world  or  state  or  community. 
Even  in  a  highly  organized  society  it  is  helpful  to  the  extent 
that  men  must  help  themselves.  This  system  of  education 
is  not  only  adapted  to  the  requirements  of  people  among 
whom  the  individualistic  principle  prevails  but  it  also  tends 
to  foster  it  and  to  shape  their  institutions  and  organiza- 
tions according  to  it.  It  is  the  natural  system  of  education 
where  the  doctrine  of  personal  liberty  exists,  and  speaking 
generally  it  is  repugnant  to  the  idea  of  strong  centralized 
government.  In  the  public  service,  it  is,  perhaps,  the  best 
preparation  for  the  work  of  legislation,  which  essentially 
is  a  compromise  of  many  opinions.  Possibly  it  is  also  the 
best  preparation  for  the  work  of  the  judicial  tribunal  and 
of  the  diplomatic  service,  where  a  knowledge  of  men  and 
their  temperaments  is  requisite.  In  itself,  it  is  not  a  suffi- 
cient preparation  for  administrative  work.  In  the  politi- 
cal organization  of  a  state  whose  people  have  been  thus 
educated,  the  unifying  element  is  the  sympathy  that  exists, 
due  to  the  similarity  of  ideas  and  ideals. 

Specialization,  which  is  the  characteristic  of  German 
education,  does  not  seek  to  perfect  the  man  as  a  whole,  but 
as  a  part  of  the  community.  It  does  not  fit  him  for  inde- 
pendent individual  activity,  but  it  does  make  him  more 
efficient  when  co-operating  with  others.  The  more  that  he 
devotes  himself  to  one  thing,  the  less  well  he  can  do  other 
things  and  the  greater  becomes  his  dependence  upon  others. 
He  will  have  more  need  of  them,  yet  less  in  common  with 
them.  But  just  in  the  proportion  that  he  can  do  something 
better  than  others,  they  in  turn  become  dependent  upon 
him.  Dependent  is  thus  able  to  demand  the  co-operation 
of  dependent,  and  paradoxical  as  it  may  seem  their  mutual 
interdependence  gives  them  collectively  more  liberty  of 
action  and  freedom  of  development  than  would  political 
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independence  of  each  other,  because  our  most  imperious 
masters  are  not  our  political  rulers  but  our  physical  wants. 
The  nation  whose  people  have  been  educated  under  a  sys- 
tem of  specialization  naturally  becomes  more  compactly 
united.  In  the  political  organization  of  this  people  the 
unifying  element  is  their  mutual  needs  fortified,  it  may  be, 
by  gratitude  and  loyalty  to  those  who  have  created  the 
organization  and  by  pride  in  it  and  love  for  it.  A  nation 
whose  education  has  been  specialized  is  also  almost  cer- 
tainly if  not  necessarily,  very  much  stronger  industrially. 
While  there  may  be  a  certain  degree  of  weakening  of  indivi- 
dual initiative,  this  trait  will  survive  in  very  many  of  the 
inhabitants,  and  any  lessening  of  it  will  be  more  than  coun- 
terbalanced by  the  extra  skill  of  all  the  people  which  results 
from  training.  Such  a  nation  is  an  aggregation  of  those 
who  have  developed  to  the  utmost  their  strongest  faculties. 

In  a  nation  of  many  millions  of  inhabitants,  such  is  the 
variety  of  talents  and  tastes  among  men  that  special  train- 
ing of  each  in  what  he  can  do  best  means  that  every  faculty 
and  every  talent  found  in  man  is  developed  to  the  highest 
degree  in  great  numbers  of  men.  And  the  very  weakness 
of  each  one  in  the  thing  in  which  he  has  not  specialized 
strengthens  the  spirit  of  unity  amongst  them  for  since  each 
cannot  do  everything  all  are  forced  to  act  together.  Co- 
operation rather  than  individualism  inevitably  becomes  the 
principle  of  their  activities  Centralization  of  power  of 
control  and  direction  is  no  less  certain,  for  without  it 
cooperation  is  not  successful.  Leaders  are  needed,  and  the 
training  of  leaders  becomes  a  specialty.  The  effect  of  this 
specialization  upon  industry  and  upon  government  are 
unity  of  purpose  and  plan,  directness  of  action,  saving  of 
energy,  and  a  resultant  efficiency  which  is  impossible  where 
each  individual  is  an  average  good  all-round  man,  less 
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dependent  upon  others,  less  willing  and  less  obliged  to 
co-operate,  and  less  submissive  to  control  and  direction. 

Specialization  unquestionably  has  a  certain  tendency  to 
bring  into  being  and  to  build  up  the  co-operative  state,  that 
which  is  popularly  called  the  socialistic  state, — one  in  which 
the  power  of  the  state  is  exerted  in  industrial  and  social 
matters,  in  behalf  of  the  people  to  do  for  them  that  which 
Americans  and  English  generally  consider  should  be  done 
by  those  individuals  who  are  directly  interested.  That  has 
been  the  tendency  of  German  education.  No  one  will 
question  that  under  the  old  regime  Germany  was  an  auto- 
cracy despite  many  specious  limitations  of  the  Imperial 
Constitution;  yet  when  the  Kaiser's  power  was  at  its 
height,  Germany  was  a  co-operative  state,  more  nearly 
socialistic  than  any  other  great  independent  nation.  Evi- 
dences of  this  were  its  social  and  industrial  legislation 
dating  back  about  thirty  years,  securing  pensions  for  the 
aged,  the  sick  and  the  unemployed,  and  its  extensive  appli- 
cation of  the  principle  of  municipal  ownership. 

What  will  be  the  ultimate  effect  upon  the  organization 
of  the  state  if  specialization  in  education  goes  on?  Does 
specialization  necessarily  mean  the  substitution  of  the 
socialistic  state  for  the  individualistic  state?  Is  it  possible 
to  secure  the  benefits  of  specialization  without  incurring 
political  evils?  Can  there  be  a  co-operative  industrial  sys- 
tem in  a  country  without  its  shaping  the  political  organiza- 
tion along  similar  lines?  It  is  impossible  to  overlook  the 
steady  growth  of  co-operative  government,  that  is,  of 
governmental  participation  in  industry,  in  countries  that 
long  boasted  of  their  adherence  to  the  principle  of  individ- 
ualism. The  legislation  of  Great  Britain  for  two  decades 
has  been  a  series  of  surrenders  by  individualism. 
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It  IS  hard  to  conceive  of  the  abandonment  of  the  prin- 
ciple of  the  division  of  labor,  for  it  seems  to  have  a  sound 
economic  basis;  yet  division  of  labor  means  specialization; 
specialization  necessitates  co-operation,  and  co-operation 
requires  centralization  of  control.  All  three  of  these  things 
must  concur,  otherwise  the  purpose  of  the  division  of  labor, 
namely  increased  productiveness,  is  not  accomplished. 
The  economic  limitation  to  the  process  of  sub-division  is, 
of  course,  the  point  where  the  labor  of  co-ordination  and 
supervision,  which  division  and  sub-division  necessitate 
costs  more  than  it  saves.  But  where  is  this  point?  As 
administrative  skill  seems  to  increase  with  every  new  divi- 
sion, the  point  to  which  I  have  referred,  constantly  recedes 
as  we  approach  it.  Economically,  therefore,  it  is  impossi- 
ble to  set  a  definite  limit. 

But  there  are  other  things  in  life  than  the  material.  And 
even  if  we  grant  that  there  is  no  profitable  limit  to  sub- 
division and  specialization  we  must  nevertheless  ask  our- 
selves this  question :  ' '  What  are  their  social  effects  ? "  Do 
they  dwarf  life  and  destroy  personality?  Do  they  make 
man  a  machine?  If  so,  we  must  fix  limits  even  although 
they  appear  to  be  arbitrary;  for  it  profiteth  a  man  nothing 
if  he  gain  the  whole  world  and  yet  lose  his  own  soul. 
On  the  other  hand  it  would  seem  that  any  system,  which 
enables  man  with  less  effort  and  in  less  time  to  provide 
for  his  physical  wants,  must  give  him  more  means  and 
more  leistu-e  for  the  cultivation  of  the  mental  and  spiritual. 
The  real  problem  is  to  keep  him  from  creating  new  wants 
as  fast  as  he  devises  methods  for  satisfying  those  already 
existing.  The  remedy  is,  amidst  the  material  to  proclaim 
the  idea  of  the  spiritual  as  something  higher  and  better  to 
which  the  material  should  minister.  This  is  the  most 
important  work  of  the  college  as  well  as  of  the  church  today. 
All  in  all,  I  firmly  believe  that  the  mass  of  mankind  is 
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nobler  in  thought,  nearer  the  Divine,  less  sordid  and  less 
brutish,  than  in  the  days  of  primitive  labor,  and  that  every 
improvement  in  industry  makes  possible  an  advance  in 
civilization. 

Technical  education  may  be  regarded  as  one  phase  of 
specialization.  The  excellence  of  the  work  along  these 
lines  in  Germany  before  the  war  was  universally  admitted. 
Technical  schools  of  all  grades,  from  manual  training 
schools  for  the  young  to  Institutes  of  Technology  of  uni- 
versity rank  and  equipment,  abounded.  The  effect  of 
technical  education  upon  the  character  is  in  many  respects 
unquestionably  helpful.  There  is  a  definiteness  of  purpose 
when  one  studies  subjects  that  fit  him  for  the  practical 
tasks  of  life;  there  is  a  reality  and  vitality  in  them  that  call 
forth  enthusiastic  and  genuine  effort.  There  is  a  sincerity 
and  earnestness  in  the  study  of  these  things  which  is  often 
lacking  when  abstract  subjects  are  perfunctorily  studied 
and  learned  superficially  with  the  feeling  that  they  will 
never  be  serviceable  and  that  they  will  soon  be  forgotten. 
The  latter  evils  are  a  frequent,  though  not  inevitable,  inci- 
dent of  much  of  the  study  of  the  classics  in  our  American 
colleges.  There  is  a  measure  of  danger  that  excessive 
devotion  to  technical  subjects  will  make  one  materialistic 
in  thought.  Constantly  dealing  with  things  and  the  cost 
of  their  production  and  the  profit  to  be  derived  from  their 
sale,  there  is  a  certain  tendency  to  make  money  the  goal. 
This  evil  is  no  more  a  certain  result  of  technical  study  than 
insincerity  is  a  necessary  incident  of  classical  study.  Yet 
in  both  cases  the  evils  that  I  have  mentioned  are  frequent 
incidents.  I  do  not  oppose  technical  education;  on  the 
contrary  I  favor  it,  for  I  believe  that  one  who  does  his  work 
ha(]]y  may  be  quite  as  materialistic  as  one  who  docs  it  skill- 
fully. The  important  thing  is  to  inspire  the  worker  with 
the  feeling  that  there  is  something  in  life  higher  than  the 
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amassing  of  wealth.  The  whole  world  has  arraigned  Ger- 
many for  having  been  thoroughly  materialistic;  and  she 
has  pleaded  guilty.  Her  own  preachers  strongly  inveighed 
against  this  evil  in  her  life;  but  it  was  an  evil  by  no  means 
limited  to  that  country.  We  of  the  United  States,  have 
often  been  charged  with  being  worshippers  of  the  almighty 
dollar.  Nevertheless  I  feel  that  Germany  unquestionably 
was  the  chief  of  sinners  in  this  respect  and  that  her  system 
of  education  and  her  devotion  to  commerce  and  industry 
made  her  forget  the  earlier  idealism  which  characterized 
her  life. 

Germany's  attempt  to  inculcate  patriotism  in  all  her 
institutions,  educational,  social,  political  and  military,  is 
worthy  of  serious  consideration  at  a  time  when  the  world 
is  stirred  with  a  new  bom  feeling  of  nationalism;  for  we 
have  a  strong  revival  of  nationalism  in  the  world  despite 
efforts  towards  internationalization.  The  virtue  of  pa- 
triotism, in  Germany,  was  exaggerated  and  distorted.  A 
false  idea  of  the  State  and  its  nature  was  taught  by  its 
professors.  The  theory  of  sovereignty  was  developed  by 
them  into  a  denial  of  all  responsibility  by  the  State  and  a 
repudiation  of  all  obligations  inconsistent  with  its  interests. 
Had  German  professors  not  taught  that  Deutschland  was 
above  everything,  that  once  proud  nation  would  not  have 
fallen  so  low.  Nations  must  recognize  that  above  and 
paramount  to  them  is  a  law  governing  their  relations  and 
that  to  it  obedience  is  morally  and  legally  due.  Doubtless 
individual  citizens  and  subjects  must  ever  look  up  to  their 
own  nation  as  supreme  and  absolutely  sovereign  over  them. 
The  duty  of  obedience  to  government  and  the  love  of  coun- 
try must  be  more  and  more  preached  and  practiced,  but 
the  events  of  recent  years  show  how  much  every  person 
owes  it  to  his  country  to  influence  its  policy  and  conduct 
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so  as  to  cause  the  recognition  and  observance  by  it  of  the 
rights  of  other  nations.  This  does  not  mean  that  we  should 
subordinate  our  own  nation  to  others.  It  means  exactly 
the  contrary;  that  we  should  recognize  them  as  free  and 
equal.  I  believe  in  the  independence  of  nations.  I  am 
opposed  to  the  League  of  Nations  as  presented  to  the 
Senate  by  President  Wilson.  It  is  a  snare  and  delusion;  a 
repudiation  of  international  law ;  the  confirmation  of  poli- 
tical intrigue;  the  destruction  of  the  equality  of  States; 
the  enthronement  of  imperialism;  the  violation  of  the 
American  conscience;  the  endorsement  of  treachery 
towards  one  of  our  Allies  and  the  approval  of  treaty  pro- 
visions which  are  inconsistent  with  the  principles  that  we 
declared  upon  entering  the  war,  and  which  are  inimical  to 
permanent  peace. 

But  the  more  a  nation  is  independent,  the  more  it  is 
inctimbent  upon  it  to  teach  its  citizens  to  respect  the  rights 
of  other  nations.  It  should  insist  on  the  allegiance  of  its 
citizens  and  it  should  foster  love  of  country ;  but  it  should 
also  teach  the  obligations  that  we  owe  to  citizens  of  other 
countries  and  should  promote  love  of  humanity.  True 
patriotism  prompts  the  desire  that  one's  country  should  be 
righteous  as  well  as  strong.  We  hear  much  of  Americanism 
and  the  necessity  of  stimulating  it.  What  is  Americanism? 
The  late  Senator  Hoar,  an  American  of  New  England  stock 
belonging  to  one  of  the  families  longest  resident  in  this 
country,  uttered  a  wise  counsel  as  well  as  a  noble  senti- 
ment when  he  said:  "May  I  never  place  my  country's 
interest  above  my  country's  honor."  For  nearly  a  century, 
we  Americans  have  proudly  repeated  Commodore  Deca- 
tur's famous  toast:  "Our  Country,  may  she  ever  be  in  the 
right;  but  our  Country,  whether  right  or  wrong!"  Prac- 
tically the  individual  citizen  must  ever  act  upon  this  prin- 
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ciple,  for  the  will  and  the  opinion  of  one  cannot  in  such 
matters  be  paramount  to  that  of  the  majority. 

There  is,  however,  another  sentiment,  not  inconsistent 
with  Decatur's  but  complementary  to  it,  which  should  also 
guide  us  in  all  our  conduct.  It  found  expression  in  the 
words  of  Carl  Schurz,  a  naturalized  American,  who  served 
this  country  faithfully  and  efficiently  on  battlefield,  in  dip- 
lomatic post.  Cabinet  council,  and  Senate  chamber,  and 
who  was  one  of  the  most  helpful  and  healthful  influences 
in  the  reform  of  our  political  methods.  His  words  were: 
"Otir  Country,  may  she  ever  be  in  the  right;  but  if  she  is 
not  in  the  right,  it  is  our  duty  to  set  her  right." 

Personally  I  believe  all  genuine  lovers  of  their  country 
will  admit  that  while  we  must  detest  those  who  merely 
expose  their  country's  faults  without  effort  to  correct  them, 
we  must  cease  to  regard  as  patriots  only  those  who  laud 
and  praise  their  country  and  who  seek  to  justify  it  in  what- 
ever it  does.  We  must  realize  that  those  who  strive  to 
correct  national  faults  are  really  the  ones  who  are  making 
their  country  better.  It  is,  however,  also  incumbent  upon 
us,  and  at  this  moment,  in  my  opinion,  is  of  supreme 
importance,  that  we  rightly  estimate  the  virtues  of  our 
country,  the  value  of  its  institutions,  the  advantages  of  our 
form  of  government  and  the  blessings  of  the  Constitution 
under  which  we  live ;  that  we  cultivate  respect  and  love  for 
all  these  things;  that  from  press,  pulpit,  platform  and  par- 
lor, school  and  shop,  factory  and  field,  we  proclaim  the 
essential  soundness  of  our  political  and  social  principles  and 
our  absolute  need  of  them  to  secure  individual  liberty  and 
public  order;  that,  in  this  way,  we  combat  the  errors  of 
those  who  disparage  or  discredit  them  in  word  and 
thought;   that  we  punish  those  who,  by  violence,  seek  to 
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overthrow  them;  and  that  we  put  in  restraint  those  who 
counsel  the  use  of  force  instead  of  the  appeal  to  reason  in 
order  to  bring  about  changes  in  government. 

It  is  also  necessary  that  we  do  not  under- value  our  inde- 
pendence, nor  forget  the  blessings  it  has  conferred  upon 
other  nations  as  well  as  upon  our  own.  The  need  of  the 
hour  is  to  develop  both  the  American  conscience  and  the 
American  consciousness,  and  then  to  see  that  America  acts 
in  accordance  with  the  dictates  of  her  conscience  and  her 
judgment ;  that  in  foreign  affairs  she  is  neither  controlled 
or  hampered  by  covenants  with  other  nations,  many  of 
whose  recently  revealed  secret  treaties  and  whose  interna- 
tional acts  have  been  such  as  not  to  justify  her  in  accept- 
ing them  as  keepers  of  her  conscience  or  as  arbiters  of  her 
destiny ;  and  that  in  domestic  matters  her  highest  aim  shall 
ever  be  to  give  to  all  her  citizens  a  fair  and  equal  oppor- 
tunity for  the  fullest  personal  development  and  the  attain- 
ment of  the  highest  happiness. 

Another  feature  of  German  university  education  which 
deserves  our  attention  because  of  its  effect  upon  national 
character,  is  the  lack  of  what  we  call  college  life,  the 
want  of  college  loyalty.  The  absence  of  the  latter  is  largely 
due  to  the  fact  that  few  German  students  take  their  com- 
plete course  at  one  university.  Frequently  they  go  for  one 
year  to  a  university  whose  corps  life  they  wish  to  enjoy, 
then  for  another  year  or  two  to  one  whose  professors  are 
pre-eminent  in  certain  studies  which  they  wish  to  pursue, 
then  for  a  final  year  to  another  university  where  other 
studies  are  supposedly  better  taught.  The  teaching  staffs 
of  German  universities  before  the  war  never  sought  to 
develop  character.  Whatever  was  done  in  this  way  was 
by  the  student  organizations  called  corps,  which  in  many 
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respects  resemble  American  college  fraternities.  With  some 
cherished  traditions  and  highly  prized  associations  they 
influenced  those  who  belonged  to  them  but  their  member- 
ship being  limited  in  number  they  did  not  directly  affect  all 
the  students.  They  were  aristocratic  rather  than  demo- 
cratic; they  tended  to  divide  the  student  body  into  small 
groups  with  special  interests  rather  than  to  consolidate  it 
into  a  unit  with  a  common  spirit.  Moreover  the  German 
university  does  not  have  annual  classes  such  as  we  have  in 
America;  the  comradeship  of  classmate  is  unknown. 
There  are  generally  speaking  no  college  sports,  no  organized 
university  social  activities.  The  evil  incident  to  the  exces- 
sive attention  to  these  matters  in  American  colleges  is 
admitted  by  all ;  but  when  they  are  properly  controlled  the 
good  resulting  from  them  far  outweighs  the  evil.  The 
difference  between  the  average  age  of  the  student  bodies  in 
America  and  Germany  necessitates,  it  is  true,  different 
forms  of  associations  and  methods.  Yet,  all  in  all,  one  is 
forced  to  the  conclusion  that  the  entire  absence  of  the  fea- 
tures of  college  life  that  I  have  mentioned  has  a  certain 
tendency  to  prevent  the  development  of  the  sense  of  fellow- 
ship, the  htmian  S3rmpathy,  the  tact,  the  habit  of  mutual 
give-and-take,  the  ability  to  understand  others,  which  are 
so  absolutely  essential  to  men  in  a  world  of  men.  One  is 
constrained  to  believe  that  this  is  probably  one  of  the 
causes  of  the  failure  of  Germany's  leaders  to  understand 
the  psychology  of  others  and  to  be  understood  by  them, 
although  we  must  remember  that  even  the  Kaiser  himself 
attempted  to  increase  acquaintance  between  the  scholars 
of  his  country  and  our  own  by  his  encouragement  of 
exchange  professorships. 

Incidentally  I  have  already  spoken  somewhat  of  features 
of  English  university  life.     A  brief  specific  reference  to  it 
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is,  however,  necessary  to  a  comprehensive  treatment  of 
my  subject.  I  feel  that  I  cannot  do  better  than  to  quote 
from  former  Ambassador  Bryce,  so  long  the  Regius  Pro- 
fessor in  Civil  Law  at  Oxford.  Perhaps  before  giving  you 
his  enthusiastic  words  of  priase  of  the  universities  of  his 
own  land,  I  ought  to  acquit  him  of  the  charge  that  may 
possibly  be  preferred  against  him  of  being  prejudiced,  by 
saying  that  no  person  before  the  war  more  highly  praised 
the  amplitude  of  the  provision  for  instruction  in  German 
universities,  the  learning  of  their  professors,  the  complete- 
ness with  which  their  teaching  was  brought  to  bear  upon 
every  department  of  practical  life,  and  the  value  for  this 
purpose  of  the  full  knowledge  and  the  exact  training  given 
by  them.  Comparing  England's  universities  with  them,  he 
wrote : 

'  *  Although  the  great  scientific  discoveries  of  the  last 
century  are  due  to  Englishmen,  in  recent  years  these 
universities  have  not  contributed  to  original  research 
either  in  natural  science  or  humanistic  subjects  as  have 
those  of  Germany.  Less  completely  organized  for 
the  purposes  of  instruction,  they  educate  a  smaller 
proportion  of  the  population.  Since  the  Reformation 
they  have  been  for  the  most  part  places  of  resort  for 
the  upper  and  middle  classes,  and  it  is  only  within  the 
last  thirty  years  that  they  have  been  rendered  easily 
accessible  to  the  promising  and  diligent  youth  of  the 
poorer  sections  of  society.  But  they  have  had  con- 
spicuous merits.  The  ideal  is  not  to  fit  a  man  for  a 
particular  walk  in  life  but  to  give  a  general  education 
which  will  fit  him  to  be  a  worthy  member  of  church 
and  commonwealth.  They  have  sought  to  develop 
men  as  men,  to  create  or  develop  the  well-rounded  and 
harmc;nious  character,  one  of  symmetrical  complete- 
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ness.  In  aiming  at  this  they  have  thought  not  only 
of  learning  or  the  powers  of  the  speculative  intellect, 
but  also  of  the  aptitudes  which  find  their  scope  in 
practical  life,  and  which  enable  a  man  to  work  use- 
fully with  other  men  and  to  exercise  a  wholesome 
influence  in  the  community.  They  have  long  been 
associated  with  the  public  Hfe  of  England,  and  the 
graduates  of  each  of  them  gratefully  acknowledge 
their  indebtedness  to  their  Alma  Mater.  The  debt  is 
not  so  rauch  the  knowledge  acquired  or  even  the  power 
of  public  speaking.  It  is,  perhaps,  rather  the  knowl- 
edge of  htmian  nature,  the  tact  and  judgment,  the 
sense  of  honor  and  comradeship,  which  daily  social 
intercourse  in  the  colleges  tends  to  form,  the  result  of 
the  domestic  life  which  brings  the  students  close 
together.  The  undergraduates  dine  together  in  the 
same  hall  with  the  graduates,  worship  at  the  same 
chapel,  have  their  sports  together.  They  form  friend- 
ships and  learn  as  much  from  each  other  as  from  their 
teachers.  There  is  an  easy  and  familiar  intercourse 
between  the  students  and  the  teachers,  especially  the 
younger  teachers.  There  is  what  we  call  an  atmos- 
phere, that  intellectual  and  social  tone  which  forms 
manners  and  refines  tastes  and  strengthens  characters 
by  traditions  inherited  from  a  long  and  splendid  past." 

This  was  said  several  years  before  the  war.  How  nobly 
during  that  awful  struggle  the  academicians  of  Oxford  and 
Cambridge  conducted  themselves.  How  eagerly  they 
offered  their  lives  for  their  coimtry.  At  the  first  bugle's 
blast  these  classic  halls  were  emptied.  The  University 
men  were  amongst  the  very  first  of  all  Englishmen  to  give 
proof  of  patriotic  feelings;  and  they  '^carried  on."  The 
lack  of  scientific  training  at  times  put  them  to  some  disad- 
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vantage,  but  idealism  and  initiative  gave  them  the  will  to 
dare  and  the  power  to  conceive. 

It  is  somewhat  difficult  to  generalize  as  to  American 
institutions  of  higher  learning,  so  ntmierous  are  they,  so 
varied  in  type,  so  different  in  their  methods  as  well  as  in 
their  environment.  Yet  as  a  rule,  they  all  have  a  distinc- 
tive American  college  life.  In  every  one  of  them,  however 
numerous  the  courses  of  study  and  however  complete 
the  equipment,  the  association  of  students  with  each  other 
in  class  and  in  fraternity  and  the  sense  of  filial  relationship 
to  the  college  are  considered  to  be  amongst  the  most  power- 
ful factors  in  the  training  of  their  minds  as  well  as  in  the 
development  of  their  characters.  The  life  of  almost 
every  American  College  is  such  that  the  institution  becomes 
to  the  student  a  living  thing,  the  object  of  affection  and 
endearment.  Little  though  it  be,  it  is  loved,  to  paraphrase 
Daniel  Webster's  famous  utterance  in  the  Dartmouth  Col- 
lege case.  The  college  becomes  the  ''Alma  Mater,''  the 
dear  old  mother.  Thus  the  sweetest  of  words  are  used  to 
express,  and  the  strongest  of  all  himian  ties  are  used  to 
symbolize,  the  most  endearing  and  the  most  enduring  of 
the  influences  to  which  youth  is  subjected.  I  remember 
that  when  I  was  an  undergraduate  at  Hamilton  College,  an 
aliminus  who  recognized  the  universality  of  this  sentiment 
which  regards  the  college  as  "dear  mother,"  but  who  ques- 
tioned its  value,  offered  a  prize  for  the  best  poem  on  col- 
lege life  which  would  not  contain  the  words  ''Alma  Mater.'' 
This  man  was  wrong  in  his  evaluations.  Our  symbols 
often  stand  for  that  which  is  most  real  in  our  lives;  our 
metaphors  frequently  are  the  clearest  expression  of  our  true 
feelings.  "Alma  Mater"  is  the  epitome  of  American  college 
life.  It  gathers  within  itself  all  the  ideas  of  fraternity  and 
society,  of  class  comradeship  and  college  spirit — all  of  obli- 
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gation  and  duty,  of  aflfection  and  devotion.  It  is  akin  to 
the  idea  that  native  land  is  ''mother-country."  Patriot- 
ism is  nothing  but  the  full  flower  of  it.  It  was  Horace,  the 
poet  whom  every  college  man  reads,  who  said:  *'Dulce 
decorum  est  pro  patria  mori.''  It  is  not  strange  that  the 
spirit  of  patriotism  was  exemplified  in  the  late  war  so 
whole-heartedly,  so  self-sacrificingly,  by  millions  of  men 
but  by  none  with  more  spontaneity,  more  zeal,  and  more 
fortitude,  than  the  thousands  who  w^ent  out  from  college 
walls,  bidding  good-bye  to  Alma  Mater y  and  singing  as  their 
dedicatory  hyvcm  to  Mother  Country: 

''Common  mother  of  us  all. 
Our  hearts,  our  hopes,  our  prayers,  our  tears, 
Our  faith,  tritunphant  o'er  our  fears, 
Are  all  with  thee,  are  all  with  thee.*' 

Today  the  War  is  over  so  far  as  armed  strife  is  con- 
cerned. Great  as  were  the  struggles  and  sacrifices  of  the 
contest  they  called  for  no  more  strength  or  effort  than  do 
the  mighty  tasks  which  we  must  undertake  today.  The 
marshalling  of  our  military  forces,  the  planning  of  otir 
campaigns,  the  winning  of  victory  for  us  and  our  Allies, 
necessitated  no  greater  talent  or  training  nor  any  higher 
degree  of  courage  or  fortitude,  than  does  the  great  work 
of  reorganization  and  reconstruction.  Not  only  have  we 
gigantic  physical  tasks  to  perform  in  repairing  vast  dis- 
tricts that  have  been  devastated,  in  reviving  industries  and 
in  re-establishing  commerce,  but  we  also  have  political  and 
social  problems  that  are  at  once  profound  and  perplexing. 
It  is  frequently  said  that  we  live  in  a  New  World.  That 
statement  is,  however,  full  of  error,  and  those  who  base 
their  plans  for  reorganization  upon  it  are  foolish.  They 
will  fall  into  such  an  abyss  that  they  will  very  greatly 
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doubt  whether  they  are  living  in  the  World.  I  need  not 
specify  what  the  name  of  the  abyss  is,  except  to  say  that 
disillusioned  optimists  will  realize  that  it  is  not  Heaven. 
We  may  as  well  face  the  facts.  To  do  so  is  not  to  be  cyni- 
cal ;  it  is  merely  to  be  sensible.  Since  the  war,  as  before  it, 
we  live  in  a  very  old  world — as  old  as  the  temptation  of 
Eve,  the  fall  of  Adam  and  the  killing  of  Abel  by  his  brother 
— an  old  world  in  which  there  still  dwells  that  oldest  of 
citizens,  Mr.  ''Old  Man  of  the  Flesh."  Beyond  question 
the  war  stimulated  spiritual  life;  but  it  also  stirred  up 
bestial  passions  and  it  engendered  new  hatreds  and  rival- 
ries. We  must  appeal  to  the  best  in  men ;  we  must  steadily 
strive  to  make  men  better;  but  if  we  forget  that  there  is 
still  much  evil  in  men  and  in  groups  of  men — classes, 
masses,  nations  and  races — we  will  merely  make  the  best  of 
men  the  victims  of  evil  men. 

We  do,  however,  live  in  a  greatly  changed  world, — one 
in  which  races  have  been  thrown  into  unheard-of  rela- 
tions with  each  other,  in  which  nations  have  been  hurled 
down  and  other  nations  built  up,  in  which  class  conscious- 
ness has  been  immensely  increased,  in  which  customs  and 
habits  and  institutions  and  constitutions  have  been  much 
altered. 

Not  only  do  we  live  in  a  changed  world,  but  in  a  chang- 
ing one, — a  world  in  a  condition  of  unrest,  topsy-turvy,  in 
a  whirl,  dizzy  and  dazed.  The  changes  that  have  been 
made  and  those  that  are  being  advocated  present  to  man- 
kind problems  such  as  never  iDcfore  tested  its  mental  and 
spiritual  strength.  Many  visionary  schemes  have  been 
proposed,  many  pcrnicirms  suggestions  have  been  made, 
many  fallacious  thec^ries  are  being  advanced;  on  the  other 
hand  there  have  been  some  honestly  conceived  plans  and 
some  widely  considered  proposals.     Great  are  our  perils 
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but  great  also  are  our  possibilities.  We  cannot  shut  otir 
eyes  to  the  fact  that  if  we  are  not  to  wander  into  paths 
which  may  lead  us  into  bottomless  pits,  if  on  the  other  hand 
we  are  not  to  fall  short  of  the  very  mountain  tops  of  human 
attainment  whence  we  may  look  over  into  The  Promised 
Land,  we  need  to  walk,  with  the  lamp  of  experience  for  our 
feet,  with  the  light  of  reason  shining  in  our  face  and  with 
the  star  of  hope  guiding  us  onward.  To  select  the  true, 
to  reject  the  false,  to  hold  fast  to  that  which  has  proved 
to  be  good,  to  seek  nothing  in  its  place  until  it  gives  sure 
promise  of  being  better,  to  adapt  ourselves  to  conditions 
that  have  actually  changed,  to  create  new  agencies  if  really 
needed,  and  to  fit  ourselves  individually  and  collectively 
for  the  work  at  hand, — this  is  the  great  task  of  mankind. 
It  will  require  all  the  stored-up  wisdom  of  the  ages  and  all 
the  intelligence  of  open,  active  and  liberal  minds.  It  will 
necessitate  a  general  extension  of  education,  a  far  wider 
diffusion  of  knowledge,  a  learning  broader  in  its  scope  and 
more  profound  in  its  research. 

Here  in  the  United  States  as  well  as  in  practically  every 
other  nation  of  the  world,  these  complex  problems  are  to 
be  solved  by  democracies.  Millions  of  men,  and  also  mil- 
lions of  women  who  have  not  hitherto  participated  in  the 
direction  of  government,  either  directly  or  through  their 
chosen  representatives,  are  to  work  out  the  answers  to 
these  questions  that  so  vitally  affect  all  mankind.  The 
masses,  not  the  select  few,  are  to  be  responsible  for  the 
principles  which  will  be  followed  and  the  policies  which  will 
be  adopted.  How  great  the  need  of  universal  popular  edu- 
cation of  the  highest  type  and  of  the  most  varied  character ! 
How  absolute  the  demand  for  the  development  of  the  char- 
acter of  every  individual  citizen !  More  than  ever  he  is  to 
be  a  ruler.  He  must  have  the  training  of  the  ruler,  or 
democracy  fails  and  with  it  our  hopes. 
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In  the  War  we  learned  the  lesson  of  military  prepared  - 
ness,  perhaps  not  all  the  lesson.  No  less  important  is  pre- 
paredness in  and  for  peace.  The  peoples  of  the  World 
must  prepare  themselves  for  the  tremendous  tasks  that  lie 
immediately  ahead  of  them.  Great  results  are  obtained 
only  by  the  nations  that  think  beforehand,  determine  in 
advance  their  policies,  equip  themselves  for  carrying  them 
into  execution.  Nine-tenths  of  wisdom,  it  has  been  said, 
consists  in  being  wise  in  time.  The  demand  of  the  world 
in  every  field  of  activity  is  for  such  previous  preparation 
as  will  ensure  efficient  action  at  the  instant  that  action  is 
required.  Nowhere  more  than  in  England  and  the 
United  States  was  there  greater  need  of  a  revision  of  ideas 
as  to  the  need  of  special  training  or  preparation  for  given 
tasks.  England,  long  the  leader  in  industry,  long  in  pos- 
session of  the  markets  of  the  world,  had  before  the  war 
become  self-satisfied  and  unwilling  to  learn  new  methods. 
She  had  neglected  vocational  and  technical  training  until 
the  markets  of  the  world  were  slipping  from  her  grasp  and 
her  maritime  supremacy  was  threatened.  We,  of  America, 
for  many  years,  had  succeeded  and  prospered  because  of 
the  marvelous  richness  of  our  resources  and  the  multiplic- 
ity of  our  opportunities  and  the  lack  of  keen  competition 
from  abroad.  We  boasted  of  American  adaptability,  of 
our  ability  to  do  anything  to  which  our  hand  turned.  We 
fancied  that  any  of  us  could  do  anything  sufficiently  well 
without  any  previous  training.  Perhaps  the  mOvSt  distrust- 
ful of  our  countrymen  as  to  this  universal  capability  was 
the  one  in  the  story  who,  when  asked  if  he  could  play  the 
piano,  answered :  "  I  do  not  know,  I  never  tried."  World 
competition  and  the  challenge  of  the  great  war  have  altered 
our  views  and  we  realize  now  the  need  of  special  training 
for  every  task,  the  necessity  of  systematic  study  under 
skilled  and  experienced  teachers.     The  people,  therefore,. 
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are  making  increased  demands  upon  their  colleges  and 
universities. 

Our  intellectual  horizon  has  widened  immensely  as  a 
result  of  the  war.  Our  curricula  must  everywhere,  in  col- 
leges as  well  as  in  universities,  be  modified.  In  the  latter, 
at  least,  they  must  be  amplified.  Our  new  international 
relations  necessitate  a  much  more  universal  and  more  com- 
plete knowledge  of  international  law  and  international 
polity  and  of  the  history  of  other  nations  wherein  we  find 
revealed  that  which  more  and  more  must  become  a  devel- 
oped science,  international  psychology.  Changed  com- 
mercial conditions  demand  that  many  more  of  us  learn 
foreign  languages,  be  acquainted  with  foreign  customs, 
have  a  more  extended  knowledge  of  the  political  and  phy- 
sical geography  of  all  the  nations  of  the  world  and  of  the 
resources  and  needs  of  each.  Now  that  nations  are  the 
virtual  competitors  in  the  world's  markets,  how  increas- 
ingly important  has  become  the  study  of  political  economy 
and  of  international  finance  and  exchange.  How  essential, 
too,  because  of  the  keenness  of  competition,  is  thorough 
training  in  every  one  of  the  sciences  that  are  applicable  to 
industrial  production  as  well  as  those  that  relate  to  busi- 
ness organization,  commercial  methods  and  accounting. 
Considering  the  numerous  questions  as  to  the  relations  of 
classes  and  m^asses,  was  there  ever  a  time  in  all  mankind's 
progress  when  sociology  should  be  studied  more  pro- 
foundly, more  honestly,  more  universally?  Was  there 
ever  a  moment  requiring  greater  vigilance  in  watching 
every  development  and  change  in  our  constitutional  sys- 
tem and  in  grounding  ourselves  in  the  principles  of  govern- 
ment ?  With  the  tremendous  increase  of  official  functions, 
does  not  the  science  of  government,  especially  of  adminis- 
trative government,  take  on  an  importance  hard  to  over- 
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estimate?  In  an  age  when  races  of  the  most  widely  differ- 
ing characteristics  are  being  thrown  together  intimately, 
can  ethnology  remain  only  the  diversion  of  the  dilettante? 
With  the  strange  revelation  which  the  war  gave  of  man's 
nobility  of  soul  even  in  the  midst  of  fiendish  brutality, 
should  not  the  spiritual  be  a  field  of  study  and  of  scientific 
inquiry  of  the  greatest  importance  and  the  greatest  inter- 
est ?  Should  not  moral  and  mental  philosophy,  ethics  and 
religion  be  more  and  more  studied?  In  fact  as  men  come 
closer  together  and  the  comers  of  the  earth  are  brought 
nearer  to  each  other,  must  not  every  educated  man  say,  as 
did  the  Roman  poet:  ''Nothing  that  affects  mankind  is 
foreign  to  me?" 

In  the  last  quarter  of  the  last  century  the  changed  con- 
ception of  the  mission  of  the  institutions  of  higher  learning 
in  a  democracy,  gave  birth  to  the  university  extension 
movement.  The  University  went  to  the  people.  It  estab- 
lished lecture  bureaus  and  correspondence  classes.  Public 
forums  were  opened;  popular  discussion  was  encouraged. 
Social  centers  were  created ;  libraries  were  put  in  circula- 
tion. Summer  courses  as  well  as  night  schools  were  inau- 
gurated ;  college  credits  were  given  to  those  who  attended 
regularly  and  passed  the  prescribed  examinations.  In  this 
way  most  of  the  universities  and  many  of  the  colleges  have 
been,  and  are  today,  endeavoring  to  raise  the  standard  of 
the  masses  and  to  prepare  them  for  their  duties.  Of  course 
there  are  dangers  in  the  extension  movement.  There  is 
the  possibility  of  superficiality  and  of  getting,  as  has  been 
said,  *'the  second-rate  second-hand."  There  are  many 
institutions  where  the  limitations  upon  successful  work  of 
this  kind  are  very  great.  As  a  rule  State  universities  can 
best  do  it;  but  speaking  generally,  with  the  increase  of 
democracy's  duties  the  need  becomes  more  imperative  for 
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every  institution  to  try  to  fit  all  within  its  radius  of  action 
for  the  discharge  of  those  duties.  It  must  seek  facilities  to 
expand  its  workwithin  its  walls  and  to  extend  extramurally. 

Can  our  institutions  of  higher  learning  meet  the  new 
demands  of  the  times?  I  feel  sure  that  they  can  and  that 
they  will.  It  will,  however,  be  necessary  for  them  to 
appreciate  not  only  the  magnitude  of  the  task  but  also  its 
variety.  Everywhere  facilities  will  have  to  be  increased, 
equipment  perfected,  and  above  all  a  decent  standard  of 
salaries  fixed  for  the  teaching  and  administrative  staffs. 
Great  as  is  the  work,  it  does  not  call  for  the  establishment 
of  new  colleges.  There  are  over  six  hundred  in  the  United 
States  now.  The  strengthening  of  those  that  exist  is  the 
need.  In  undertaking  to  do  this  we  must  consider  the 
differences  in  the  conditions  in  the  various  colleges,  the 
variety  of  the  educational  needs  of  the  country  and  par- 
ticularly the  special  requirements  of  the  locality  or  con- 
stituency which  each  one  is  under  obligation  to  serve.  Each 
institution  of  higher  learning  should  determine  the  radius 
of  its  activity  and  the  scope  of  its  work,  and  then  equip 
itself  thoroughly. 

I  am  one  of  those  who  believe  that  there  is  a  place  for 
the  great  university  and  also  for  the  small  college,  and  that 
our  educational  system  will  be  perfected  when  the  two 
types  co-ordinate  their  work.  The  larger  portion  of  the 
young  men  and  women  of  the  country  have  neither  the 
financial  means  nor  the  inclination  to  take  strictly  cultural 
courses.  As  the  democratic  idea  spreads,  the  universities 
will  more  and  more  feel  it  to  be  their  duty  to  do  what 
they  can  to  broaden  the  lives  and  develop  the  minds  of  all 
who  can  be  reached  and  to  fit  them  for  the  practical  duties 
of  life,  rather  than  to  give  the  highest  culture  to  the  com- 
parative few.  Those  universities  which  are  supported  by 
the  States  and  perhaps  others  which  are  richly  endowed, 
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will  continue  to  offer  cotirses  in  most  of  the  subjects  of 
learning  and  to  give  great  freedom  to  students  in  their 
choice  of  studies.  Yet  where  they  are  not  sustained  by 
the  taxing-power  of  the  state,  I  believe  that  even  the  great 
universities  will  cease  to  attempt  to  teach  everything  and 
that  in  higher  studies,  where  students  are  comparatively 
few,  they  will  avoid  unnecessary  duplication  of  work  and 
each  will  confine  itself  to  teaching  that  which  it  can  teach 
best  by  reason  of  its  equipment  or  its  location. 

The  World,  it  is  said,  has  been  made  safe  for  democracy. 
But  in  this  year  of  its  triimiph  democracy  faces  its  greatest 
trial.  It  has  to  demonstrate  that  it,  itself,  is  safe  for  the 
World.  In  our  thoughts  about  democracy  we  are  too  prone 
to  consider  only  the  first  part  of  the  word,  the  ''demos/' 
the  people,  the  multitude,  mass  action.  We  forget  that 
the  second  part  of  the  word,  the  ''cracy,''  states  its  essen- 
tial meaning  and  sets  forth  the  true  purpose  of  democracy, 
namely  to  rule,  to  govern,  to  direct.  The  greatest  need  of 
mankind  today  is  wise  leadership.  Without  this,  demo- 
cracy is  anarchy.  That  leadership  must  be  representative 
and  not  personal,  with  a  division  and  not  a  centralization 
of  power;  otherwise  democracy  lapses  into  absolutism. 
The  highest  function  of  institutions  of  learning  today  is  to 
teach  respect  for  law  and  for  legally  established  authority, 
to  instill  into  the  minds  of  the  people  a  conception  of  the 
necessity  of  leadership  as  well  as  to  train  as  leaders  those 
who  have  the  necessary  natural  capacity.  In  my  opinion 
this  is  a  field  of  work  in  which  the  American  college  as  dis- 
tinguished from  the  university, — the  small  college — can 
render  specially  valuable  services.  The  training  of  leaders 
requires,  today  as  never  before,  education  in  those  subjects 
which  the  small  colleges  have  taught  in  the  past  and  for  the 
broader  teaching  of  which  they  can,  with  comparative  ease, 
secure  additional  facilities. 
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It  is  frequently  said  that  the  education  of  the  future 
must  relate  more  to  the  physical  and  applied  sciences,  that 
instruction  in  them  is  necessary  to  triumph  in  war  as  well 
as  to  win  in  the  industrial  competition  that  exists  today. 
We  realize  that  every  man  must  specialize  and  train  the 
faculty  in  which  by  nature  he  excels.  Yet  the  late  Great 
War  itself  and  the  things  that  led  up  to  it  show  that  edu- 
cation is  needed  in  other  things  than  the  physical  sciences. 
In  fact,  that  universal  struggle  was  a  fight  against  misap- 
plied science  and  in  particular  against  perverted  material 
science.  There  is  need,  now  more  than  ever,  of  education 
in  political  and  moral  sciences,  in  philosophy  and  psychol- 
ogy, in  history,  in  the  htimanities.  The  war  taught  us  that 
morale  is  as  essential  to  military  success  as  machines;  it 
revealed  to  us  the  strength  of  the  spirit  as  well  as  of  the 
sword;  it  taught  us  that  nations  have  souls  no  less  than 
the  individuals  which  compose  them.  Therefore  all  the 
studies  that  I  have  just  mentioned  have  become  of  added 
importance  to  us.  In  the  rendering  of  this  great  service 
to  htmianity  I  know  of  no  better  agency  than  the  small  col- 
lege,— institutions,  like  Hobart,  seeking  to  do  not  much  but 
to  do  thoroughly  what  they  attempt  to  do,  institutions  en- 
dowed with  high  ideals,  rich  in  glorious  traditions,  free 
from  state  control,  supported,  however,  by  men  of  public 
spirit,  officered  by  men  of  unselfish  devotion,  attended  by 
students  of  lofty  purpose  and  noble  aims.  This  historic 
college  so  charmingly  situated  on  the  shores  of  Seneca 
Lake, — this  college,  venerable  yet  virile — can,  I  am  sure, 
look  forward  to  a  future  of  ever-increasing  usefulness, 
developing  in  the  main  along  the  old  lines,  expanding  and 
broadening  but  never  spreading  out  thin,  giving  the  general 
education  rather  than  the  special,  the  cultural  rather  than 
the  professional. 
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The  field  of  educational  work  is,  indeed,  immense;  the 
opportunities  are  infinite.  In  these  dark  days  when  we 
seek  to  solve  the  problems  that  loom  up  so  portentous, — 
the  readjustment  of  international  relations,  the  reconstruc- 
tion of  the  world,  the  reconciliation  of  the  conflicting  claims 
of  capital  and  labor,  the  adaptation  of  old  methods  and 
institutions  to  new  conditions,  the  realization  of  demo- 
cracy's great  mission,  the  preservation  of  the  fundamental 
principles  of  social  and  political  welfare, — it  is  to  the  col- 
leges and  the  universities  that  the  people  turn  as  to  beacons 
of  light.  They  are  not  only  agencies  of  democracy,  but 
examples  of  it,  for  they  help  men  by  teaching  them  how  to 
help  themselves.  The  world  today  looks  to  its  college-men 
for  the  spirit  of  progress  bom  of  the  knowledge  that  con- 
stantly seeks  better  things ;  for  the  spirit  of  conservatism 
bom  of  the  wisdom  derived  from  the  lessons  of  the  past 
that  warn  against  rash  experiments  and  hasty  expedients; 
and  finally  for  the  spirit  of  truth,  the  ceaseless  striving  for 
the  real  and  the  eternal. 

Nothing  is  more  needed  today  than  that  conscientious 
search  for  the  truth  and  that  fearless  expression  of  it  which 
characterize  true  academic  freedom.  Thorough  as,  in 
many  respects,  was  the  work  done  in  the  German  universi- 
ties, we  now  see  that  governmental  control  of  them, — the 
repression  of  the  truth  and  the  warped  statement  of  his- 
torical and  philosophical  doctrine  under  official  pressure  or 
inducement, — was  one  of  the  greatest  evils  from  which  that 
nation  suffered  and  one  of  the  most  potent  causes  of  the 
recent  world  catastrophe.  That  America's  educational 
system  may  not  fall  into  this  danger  but  that  she  may  ever 
have  a  great  number  of  colleges  free  from  all  political  domi- 
nation is  our  earnest  prayer.  This  search  for  the  truth  is, 
indeed,  the  purpose  of  all  education;    it  is  the  goal  of  all 
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human  endeavor.  If  I  were  to  give  a  motto  to  this  college 
for  its  teachers  and  its  students,  it  would  be  those  fine 
words  of  one  of  the  purest-minded  patriots  who  ever  came 
to  this  coimtry :  * '  Seek  the  truth  without  prejudice ;  speak 
the  truth  without  fear."  Were  all  the  colleges  to  adopt 
this  motto  and  all  their  sons  and  daughters  to  observe  it, 
these  institutions  would  become  the  most  serviceable  of  all 
himian  agencies,  solving  the  problems  of  these  after-war 
days  and  so  directing  the  minds  of  men  that  future  wars 
would  be  avoided;  and  the  future  of  htimanity  would  be 
forever  secure. 


WILLIAM  SMITH  COMMENCEMENT 

The  Ninth  Commencement  of  WilHam  Smith  College 
took  place  on  June  twelfth,  thirteenth  and  foiirteenth.  At 
the  Class  Day  Exercises,  held  on  Saturday  morning,  an 
adaptation  of  Tennyson's  **  Princess"  was  given  in  drama- 
tic form. 

At  a  meeting  of  the  Alimmae  Association  at  noon  a  gift 
of  a  thousand  dollars  to  the  William  Smith  Alumnae 
Scholarship  Fund  was  announced.  The  gift  was  from  Mr. 
and  Mrs.  John  Famham,  of  Elbridge,  New  York,  in  memory 
of  their  daughter,  Mabel  Famham,  of  the  Class  of  1913. 

The  Alumnae  luncheon  was  served  on  the  lawn  in  front 
of  Miller  House  at  one  o'clock.  After  the  luncheon  the 
Class  formally  presented  the  College  with  a  beautiful 
crystal  ball,  which  stands  on  a  stone  pedestal,  east  of 
Blackwell  House. 

In  the  evening  the  girls  gave  an  excellent  presentation 
of  Shakespeare's  "Twelfth  Night."  The  night  was  ideal 
for  an  outdoor  production  and  the  girls  showed  plainly  the 
result  of  the  careful  coaching  they  had  received  from  Mrs. 
Bartlett. 

The  baccalaureate  service  was  held  at  eleven  o'clock 
Sunday  morning  in  Trinity  Church.  The  preacher  was 
President  Bartlett. 

On  Monday  afternoon  the  procession  formed  in  front  of 
Miller  House  and  proceeded  to  WilHams  Hall,  the  Hobart 
gymnasium,  where  the  Commencement  Exercises  were 
held.  Fourteen  degrees  were  conferred,  nine  in  Arts,  and 
five  in  Science.  The  Commencement  address,  delivered 
by  the  Reverend  Francis  S.  White,  D.D.,  Dean  of  Trinity 
Cathedral,  Cleveland,  Ohio,  delighted  the  audience  by  its 
rare  combination  of  wit  and  wise  counsel. 
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HOBART  COMMENCEMENT 

The  Ninety-Fifth  Commencement  of  Hobart  College 
took  place  on  Jime  twelfth,  thirteenth  and  fourteenth. 

At  the  meeting  of  the  Associate  Aliimni,  held  in  Coxe 
Hall  at  two-thirty  p.  m.,  on  Saturday,  June  twelfth,  the 
following  officers,  who  had  served  during  1919-1920,  were 
re-elected  for  the  year  1920-1921: 

Frank  H.  Warren,  '96,  A.M.,  New  York,  president; 
Charles  D.  Vail,  '59,  L.H.D.,  Geneva,  consulting  secretary; 
Philip  Schuyler  Church,  '12,  Dayton,  Ohio,  recording  secre- 
tary;  Frederick  D.  Whitwell,  '98,  Geneva,  treasurer. 

The  Alumni  Smoker  held  on  Saturday  evening,  June 
12th,  in  the  gymnasium,  was,  as  usual,  under  the  efficient 
direction  of  Frank  Warren,  '96.  A  lively  interest  was 
shown  by  those  present  in  college  athletics,  and  a  consider- 
able nimiber  of  men  participated  in  the  discussion  of  how 
to  continue  all  the  sports,  especially  lacrosse,  and  at  the 
same  time  avoid  an  athletic  deficit. 

The  Treasurer's  report  showed  that  of  the  $4,535 
pledged  at  last  year's  smoker  for  the  improvement  of  Bos- 
well  Field,  about  $1200  had  been  paid  in.  At  the  sugges- 
tion of  President  Bartlett  it  was  voted  that  this  money 
should  be  used  towards  rebuilding  the  fence  around  Boswell 
Field  and  building  seats  on  the  field  in  so  far  as  the  stim 
available  should  allow.  It  was  pointed  out  that  by  play- 
ing football  as  well  as  baseball  and  lacrosse  on  this  field,  it 
would  be  possible  to  collect  admission  fees  from  all  specta- 
tors and  thereby  increase  athletic  revenues  considerably. 
In  order  to  have  more  funds  for  this  purpose  it  was  voted  to 
ask  those  classes  who  had  not  yet  paid  their  pledges  made 
last  year  to  do  so. 
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As  a  fiirther  means  of  increasing  the  fiinds  available  for 
athletics  and  at  the  same  time  keeping  the  Alumni  in  close 
touch  with  what  is  going  on  at  Hobart,  after  discussion,  it 
was  unanimously  resolved  to  assess  every  Hobart  man 
three  dollars  annually.  Half  of  this  assessment  is  to  con- 
stitute a  subscription  to  the  Hobart  Herald,  which  shall  be 
sent  to  the  Alumnus.  The  remainder  is  to  go  to  the  sup- 
port of  athletics.  Each  Alimmus  who  makes  this  pay- 
ment is  to  receive  a  card  entitling  him  to  admission  to  all 
home  games  in  every  sport. 

At  the  Baccalaureate  Service  on  Sunday  evening,  in 
Trinity  Church,  the  sermon  was  delivered  by  President 
Bartlett. 

The  Commencement  Exercises  were  held  in  the  Opera 
House.  The  procession  formed  at  the  Chapel,  marshalled 
by  General  William  Wilson,  76.  The  Phi  Beta  Kappa 
oration  was  delivered  by  President  William  Miller  Collier, 
LL.D.,  of  George  Washington  University,  Washington, 
D.  C.  His  address  is  printed  in  full  in  this  bulletin. 
Degrees  were  conferred  upon  twenty  members  of  the 
graduating  class  and  one  member  of  the  class  of  1913. 

Professor  Yeames  then  presented  the  candidates  for 
honorary  degrees  as  follows: 

William  Guy  Raines,  Junior. 
Mr.  President : 

I  present  to  you  for  the  honorary  degree  of  Master  of 
Arts  the  Reverend  William  Guy  Raines,  Junior,  Rector  of 
St.  John's  Church,  CHfton  Springs,  son  of  a  student  of  this 
College  of  fifty  years  ago,  worthy  himself  to  be  enrolled 
among  her  sons  by  adoption,  as  a  faithful  Priest  of  the 
Church,  the  devorted  Pastor  of  a  neighbor  parish,  an 
inspirer  of  young  men. 
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Frederic  Granby  Budlong 

Mr.  President  : 

I  present  to  you  for  the  honorary  degree  of  Doctor  of 
Sacred  Theology  the  Reverend  Frederic  Granby  Budlong, 
Bachelor  of  Arts  of  this  College  in  the  Class  of  1904,  Rector 
of  St.  Peter's  Church,  Chicago,  member  of  the  Standing 
Committee  of  the  Diocese  of  Chicago,  lecturer  in  the  West- 
em  Theological  Seminary,  who  as  a  scholar  and  preacher, 
efficient  administrator  of  an  extensive  parish,  and  recog- 
nized leader  in  a  great  city  in  social  service  and  in  all  good 
works,  has  honorably  maintained  the  highest  traditions  of 
Hobart  arid  shown  himself  deserving  of  this  honor  at  her 
hands. 

Francis  Samuel  White 

Mr.  President : 

I  present  to  you  for  the  honorary  degree  of  Doctor  of 
Sacred  Theology  the  Reverend  Francis  Samuel  White, 
Bachelor  of  Arts  of  this  College  in  the  Class  of  1893,  Master 
of  Arts  in  1896,  Bachelor  of  Divinity  of  the  General  Theo- 
logical Seminary,  recently  called  to  be  Dean  of  Trinity 
Cathedral,  Cleveland;  formerly  an  efficient  Secretary  of 
the  Board  of  Missions,  and  the  beloved  Dean  of  St.  Mark's 
Cathedral  in  Grand  Rapids;  who  willingly  gave  up  con- 
genial and  successful  work  in  an  important  pastorate  to 
become  pastor  of  soldiers,  serving  devotedly  throughout 
the  war  as  voluntary  Chaplain  in  the  Army.  Ever  heed- 
ful of  the  call  to  service,  he  has  declined  the  highest  dis- 
tinctions that  the  Church  could  offer,  and  found  his  joy  in 
tasks  of  difficulty  and  self-sacrifice.  In  him  his  Alma 
Mater  welcomes  home  another  son  who  has  done  her  honor 
and  whom  she  herself  delights  to  honor. 
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Nathaniel  Foote 

Mr.  President: 

I  present  to  you  for  the  honorary  degree  of  Doctor  of 
Laws  Nathaniel  Foote  of  Rochester,  Bachelor  of  Arts, 
Master  of  Arts,  and  Doctor  of  Laws  of  Hamilton  College, 
and  Doctor  of  Laws  of  the  University  of  Rochester;  for 
fourteen  years  Justice  of  the  Supreme  Court  of  this  State; 
a  member  of  the  Constitutional  Convention  which  framed 
the  Constitution  of  the  State  of  New  York;  first  President 
of  the  Rochester  Bar  Association.  In  honoring  him  this 
College  adds  her  recognition  to  the  distinguished  career  of 
an  exemplary  and  serviceable  citizen,  a  great  lawyer  who 
has  not  only  greatly  served  the  State,  but  also,  as  Legal 
Adviser  to  the  Diocese  of  Western  New  York,  rendered 
long  and  valuable  service  to  the  Church. 

William  Miller  Collier 
Mr.  President: 

I  present  to  you  for  the  honorary  degree  of  Doctor  of 
Humane  Letters  the  Phi  Beta  Kappa  orator  of  the  day, 
William  Miller  Collier,  President  of  George  Washington 
University ;  Bachelor  of  Arts  and  Master  of  Arts  of  Hamil- 
ton College;  Doctor  of  Laws  of  George  Washington  Uni- 
versity, of  Hamilton  College,  of  New  York  University,  and 
of  Syracuse  University ;  whose  legal  learning  and  skill  have 
borne  abundant  fruit  in  standard  works  on  law,  in  lectures 
on  law  and  diplomacy  at  various  colleges,  in  distinguished 
public  service  at  home  and  abroad.  After  serving  this,  his 
native  State,  as  head  of  the  Civil  Service  Commission,  and 
in  other  posts  of  honor,  he  was  appointed  by  President 
Roosevelt  a  special  Assistant  Attorney-General  and  later 
Envoy  Extraordinary  and  Minister  Plenipotentiary  to 
Spain,  where  "at  the  Court  of  His  Catholic  Majesty,"  he 
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added  distinction  to  the  long  and  honorable  tradition  that 
unites  American  scholarship  with  the  ancient  culture  of 
Spain.  More  recently,  under  President  Wilson,  he  has 
ably  represented  his  country  as  Plenipotentiary  in  Nor- 
way. Jtirist,  diplomatist,  author,  lecturer,  teacher,  college 
president  and  loyal  Churchman,  he  brings  to  this  College 
greater  honor  than  any  she  can  confer  upon  him  in  thus 
gladly  enrolling  him  among  her  honorary  alumni. 


Directly  after  the  exercises  in  the  Opera  House,  the 
audience  adjoirmed  to  the  campus  between  Trinity  and 
Geneva  Halls.  Here  a  German  77  mm.  gun,  captured  by 
the  French  at  the  Mame  in  1918,  was  formally  presented 
to  the  College  in  the  name  of  the  French  Government  by 
M.  Maurice  Casenave,  LL.D.,  Director  General  of  the 
French  High  Commission  to  the  United  States.  The  gun 
was  accepted  in  the  name  of  the  College  by  President 
Bartlett. 

The  Commencement  Dinner  was  held  in  Coxe  Hall, 
Frank  Warren,  '96,  acted  as  Toastmaster.  He  was  on  his 
feet  almost  constantly  during  the  dinner  and  contributed 
greatly  to  the  pleasure  of  every  one  by  his  inexhaustible 
supply  of  wit  and  himior.  A  feature  of  the  dinner  was  the 
enthusiasm  with  which  all  present  joined,  under  the  irres- 
tible  leadership  of  Donald  Trayser,  '22,  in  cheering  the 
members  of  the  different  classes  represented  on  the  floor. 

Among  those  who  spoke  at  the  dinner  were  M.  Maurice 
Casenave,  Director  General  of  the  French  High  Commis- 
sion to  the  United  States;  President  William  Miller 
Collier,  of  George  Washington  University,  the  Phi  Beta 
Kappa  orator  of  the  day;  Reverend  Francis  S.  White,  '93, 
of  Cleveland,  Ohio,  who  was  the  speaker  at  the  William 
Smith  Commencement  Exercises;  Reverend  Walter 
North,  '70,  of  Buffalo,  N.  Y.,  and  President  Bartlett. 


3n  iWemoriam 

FRANK  ELBERT  WATSON 

Address  delivered  by  Professor  Elon  Howard  Eaton,  at  a 
Memorial  Service  for  Professor  Watson,  held  in  the  College  Chapel, 
Sunday,  June  thirteenth. 

Frank  Elbert  Watson  was  associated  with  us  for  ten 
years  in  the  department  of  Biology.  He  was  an  alumnus 
of  Brown  University,  Class  of  1897,  and  had  taught  in  his 
Alma  Mater  and  in  Nebraska,  in  Springfield  High  School, 
and  in  DePauw  University,  ten  years  in  all,  before  coming 
to  Geneva.  He  also  gave  three  years  to  postgraduate 
studies,  one  each  in  Brown,  Harvard  and  Clark,  and  while 
with  us  he  proved  himself  a  thorough  student  of  his  chosen 
subject,  as  well  as  an  energetic  and  efficient  teacher.  His 
constant  characteristics  were  lofty  ideals,  sound  judgment, 
a  personal  interest  in  every  student,  unalloyed  justice  in  all 
his  dealings,  patience  with  the  dull,  inspiration  to  the  bril- 
liant, eagerness  to  do  the  best  in  every  circumstance,  and 
predominant  cheerfulness  in  spite  of  every  hindrance.  In 
his  death  the  department  of  Biology  and  both  our  Colleges 
have  sustained  a  serious  loss. 

Mr.  Watson  published  little;  the  energy  of  his  life  was 
devoted  to  the  preparation  for,  and  the  practice  of  his  pro- 
fession, and  he  took  this  work  seriously — not  merely  as  an 
incident  of  life,  but  as  a  means  for  the  betterment  of  man- 
kind. It  may  be  truly  said  that  his  was  a  blameless,  useful 
and  heroic  life. 

If  there  be  any  virtue  in  sound  scholarship,  if  earnest 
and  thorough  teaching  leave  an  impress  on  the  coming 
generation,  if  the  hatred  of  sordid  action,  if  cheerfulness 
and  heroism  in  the  face  of  difficulties  can  inspire  the  falter- 
ing soul  to  higher  achievements,  then  our  friend  has  not 
lived  his  life  in  vain. 

(40) 


HOBART  CENTENNIAL  FUND 

At  the  Commencement  dinner,  June  14th,  President 
Bartlet  announced  that,  owing  to  the  higher  cost  of  all 
supplies  and  the  necessity  of  increasing  professor's  salaries 
commensurate  with  those  of  other  colleges;  as  well  as  the 
prevention  of  annual  deficits,  the  Trustees,  at  their  annual 
meeting,  had  authorized  the  organization  of  a  concerted 
effort  on  the  part  of  the  Trustees,  Alumni  and  friends  of 
the  college  to  raise  a  fund  to  be  known  as  the  Hobart 
Centennial  Fund.  In  order  to  put  the  college  on  a  firm 
and  permanent  basis  the  sum  of  $750,UU0  must  be  raised. 
$300,000  of  this  is  urgently  needed  to  provide  endowment 
for  increases  in  professors'  salaries. 

The  preliminary  work  for  the  campaign  will  be  done 
during  the  vacation,  and  it  is  hoped  that  the  task  of 
raising  the  fund  may  begin  in  the  autumn.  An  effort 
will  be  made  to  complete  the  needed  simi  by  Commence- 
ment 1922,  which  is  the  one  hundredth  anniversary  of 
the  founding  of  Hobart  College. 
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